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INTRODUCTION
	
	CONCEPT

	
	ACTIVITY

	1.
	Define a common vocabulary to talk about culture

	
	Articulating a definition of culture


	2.
	Explore concepts of personal identity

	
	Exploring personal identity

	3.
	Explore gender identity and roles

	
	Exploring gender identity

	4.
	Build awareness of social identity and roles

	
	Exploring social identity

	5.
	Recognize differences among cultural identities

	
	Dimensions of cultural identity

	6.
	Identify cultures as either individualistic or collectivistic

	
	Alone or with others?

	7.
	Show how ethnic identity influences social identity
	
	Ethnic identities in film


QUESTIONS AND DISCUSSION
The activities on pages 2 to 5 are taken from Tips for teaching culture: A practical approach to intercultural communication by Ann Wintergerst & Joe McVeigh, Copyright © 2011 by Pearson Education, Inc.  Permission is granted to reproduce them for classroom use.

You can download the PowerPoint slides that accompany this presentation at www.joemcveigh.org/presentations
Activity 2        Exploring personal identity

1.  The goal is for students to create a collage to represent their personal identities. A simple form of collage involves selecting, cutting, and pasting photographs, printed text, hand-written texts, drawings, digital images, and text onto paper.

2.   Prepare a model of the type of collage that you would like to see your students produce. Show students your collage to introduce the activity. 
3 Two weeks before the start of the project, ask the class to bring in magazines and newspapers with photographs. Encourage students to bring all types of magazines so that there will be a variety of photographs and text to choose from. 

4 Decide if you want to devote class time to this activity or ask students to do their collages as homework. Instruct students accordingly.

5 Tell students the project is to make a collage that represents their personal identity. They should include information they feel represents who they are, their interests, their views, etc. Point out that they can use photos, bits of text, their own drawings or writings – anything that helps portray how they see themselves. 

6. Have students bring their completed collages to class. Display them around the classroom. Ask students to walk around the room and enjoy the collages. Give the class an opportunity to ask any questions about their classmates’ collages. 

Activity 3        Exploring gender identity and roles

1. The goal of this activity is for students to create a poster that represents their view of gender identity and roles. 

2. Ask the class to brainstorm qualities and characteristics that they associate with women and then a similar list for men. Write the ideas on the board. 

3. For homework, have students find visual images that represent the qualities and characteristics listed on the board. These images can come from their own photographs, from magazines, from online sources, etc. Assign students a due date for bringing their images to class.

4. Form small groups. Ask each group to make two posters: one that represents women and one that represents men. 

5. To finish the activity, display the posters around the room. Discuss the various presentations of images. Do students feel that these depictions of masculine and feminine qualities and characteristics are accurate and realistic? Are they creations of the media?

Activity 4        Exploring social identity and roles

1. Make copies of the handout. Pass them out to the class. 

2. Explain the concept of a role play. Students choose a character and role-play how this person would act in the situation. Remind students that they are taking on the character's social identity and social role. Have them think about any differences in social status of the characters, etc. Provide a model by demonstrating one of the role plays with a student in front of the class.

3. Form pairs and assign role plays. Ask students to imagine what the character is like based on his/her social identity and role. They might invent the name and age of the character, where he/she is from, and what he/she looks like.

4. Give the class time to practice. Walk around and provide feedback as needed.

5. Have students act out their role plays in front of the class. 

6. To finish the activity, ask the class to discuss the following questions:

· How did you feel about taking on the role of another person?  What was easy about the role? What was difficult?

· How was it different when you switched roles?

· What ideas or thoughts do you have about culture and identity after role- playing your character(s)?

Activity 4 Handout:  Exploring social identity
Directions: With a partner, read the role-play which has been assigned to you. Decide which of you will play each part. Practice acting out your role-play. Then perform it in front of the class.

	Role Play 1

	A: You are a teenage boy or girl. You have stayed out later than you were supposed to, and you are a bit afraid that your parents will be upset. You have just arrived home.

B: You are the father. You have been worried about your son or daughter, and you are upset by his or her disrespect of your rules about what time to come home.


	Role Play 2

	A: You are an American business executive. You like to get directly to the point. You want to finish this deal today.  

B: You are a business executive from Saudi Arabia. You feel it is important to build a relationship with people before you do business with them. You invite the American businessman to dinner for the next night.


Activity 5      Dimensions of cultural identity: Critical incidents

Directions: Form small groups. Read the incidents below. Think about the different cultural backgrounds of the participants. Discuss each story. What do you think happened? Why? How could the misunderstanding have been prevented?

	Critical Incident 1

	Mike, an Australian, was traveling in Asia. Although he wasn’t usually a very patriotic person, he often found himself defending the actions and attitudes of his country and government. At one point, in Indonesia, he became quite upset when he felt that his new friend, Pom, had wrongly criticized Australia. Mike found his own actions and feelings to be confusing. 




	Critical Incident 2

	Pierre, from France, and Nguyen, from Vietnam, were studying together at an English language institute in Canada. Both were at an intermediate level, but Pierre seemed to be learning faster. Nguyen felt frustrated. Nguyen couldn’t understand why Pierre seemed to be having an easier time, even though Nguyen worked just as hard as he did.



Activity 6 
Alone or with others? 

Identifying cultures: Individualistic or collectivistic?
Directions:
1. Present the concept of individualistic and collectivistic cultures. Point out the characteristics of each type of culture.

2. Write the students' home countries on the board. Ask students if they think their own culture is more individualistic or more collectivistic. Ask them to think about the degree to which their culture is seen as individualistic or collectivistic.

3. Ask students to think of examples of phrases, expressions, situations, or proverbs that illustrate either the collectivistic or individualistic nature of their culture. Write examples on the board: The nail that stands up will be hammered down. The squeaky wheel gets the grease. All for one and one for all.
4. To finish the activity, have volunteers share their ideas with the class.
Activity 7 Handout:  Ethnic identities in film
Prepare this handout on a paper with room for the students to write.
Directions: Read the questions below before you watch the movie. After the movie, answer the questions. Be prepared to discuss your answers with the class.
1. Describe the main characters. Include their names and ethnic backgrounds.
2. What obstacles do the characters need to overcome?
3. How are these obstacles viewed by members of different ethnic groups in the movie?
4. Did you think that the movie was realistic in its portrayal of ethnic differences?
5. Did the movie end the way that you thought it would?
6. What do you think happened to the main characters after the end of the movie?
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